APPLYING CREATIVE
WRITING INTERVENTIONS
IN COLLEGE COMPOSITION



+ Reading, writing, creativity, and problem- solving
skills important for workplace success (SCANS,
1991).

+ Over 70% of employers desire better writing skills
(NACE, 2018).

+ 58% of employers want employees to be better
prepared for work (Hart Research, 2015).

+ 64% of employers desire better general skills
(Hart Research, 2015).



1.) When students completed creative writing
assignments in college composition, how did
instructors perceive these assignments helped
students develop stronger academic writing
skills on formal writing assignments?

2.) When students completed creative writing
assignments in college composition, how did
instructors perceive these assignments helped
students develop stronger general writing



skills students might use in other courses and
beyond college, in the workforce?

3.) How will instructors utilize creative writing
assignments within the composition classroom
to help students develop writing skills?



The purpose of this qualitative study was to understand if,
by completing creative writing interventions, students
would increase academic and general writing skills by:

+ recognizing themselves as communicative subjects
within communities (Dewey, 1897)

+ envisioning their roles as both readers and writers in
the act of communication (Rosenblatt, 1994)

+ experiencing positive emotions and greater self-
efficacy (Bandura, 1977; Bandura et al., 2003).



+ Dewey’s (1897) Theory of + Bandura’s (1977) Theory

Experience of Self-Efficacy
Humans are subjects with Individuals’ perceptions of
agency within social themselves within
environments. environments lead to
+ Rosenblatt’s (1994) actions.

Theory of Reading + Bandura et al.’s (2003)
Readers and writers create Theory of the Affective
meaning in communication. Domain

Emotional responses affect
attitudes.



+ U.S. literacy scores lower than other countries,
declining since 1994 (Goodman et al., 2015).

+ Community colleges supply local workforces
(Kasper, 2002).

+ College instructors impact students (Pascarella
& Terenzini, 2005).

+ Employers are not satisfied with recently hired
college graduates’ skills (Hart Research, 2025;
NACE, 2018).



+ Self-efficacy is important in communication
skill development (Bandura, 1977; MclLeod,
1987).

+ Creative acts can lead to higher levels of
cognition (Fasko, 2001).

This study added to the research base on

creativity and composition pedagogy by testing
interventions targeted at both positive affective
response and communication skill development.



+ Emergent literacy (Long & Gove, 2003;
Morrison & Wlodarczyk, 2009; Rubinstein-
Avila, 2004; Tierney & Pearson, 1983;
Whitehurst & Lonigan, 1998).

+ Rhetoric (Berlin, 1987; Fulkerson, 2005).

+ Tenets of contemporary composition

(Van Der Heide, 2017)(Bastian, 2010; Bowden, 1995;
Ede & Lunsford, 1984; Frazier, 2010; Hillocks, 2005).



+ Contemporary composition interventions
(Arroyo & Kimoto, 2013; Dean & Warren,
2012; Deemer, 1967; Elbow, 2002; Halm,
2015; Hesse, 2010; Lichtinger & Kaplan, 2011;
Selfe, 2007; Smith et al., 2005)

+ Creativity in composition (Arshavskaya, 2015;
Beliavsky, 2007; Donovan, 2015; Gaskins,
2016; Sharples, 1999; Sullivan, 2015)



+ Because | desired to understand the extent to
which instructors believed their students
developed stronger academic and general
writing skills after completing creative writing
interventions, and because | wanted to
identify ways instructors might use creative
writing interventions in the future, | used a
qualitative research design (Maxwell, 2005).



Study site was a large community college in the
southeastern United States with a student population of
approximately 11,000 students.

Informative letter and consent form e-mailed to eighty full
time and adjunct composition instructors in the English
department.

Nine instructors expressed interest in the study, and six
instructors actively participated during the spring 2022
semester. Participating instructors evaluated at least 400
samples of student writing.

Participants filled out four post-grading questionnaires, had
their students complete three creative writing
interventions, and participated in an asynchronous focus
group session.



+ Post-grading + Creative Writing

Questionnaires Interventions
— Six writing competency — Instructors had students
categories complete three times
— Highest-graded essay during the semester
scores and comments — Timed for drafting stages
— Instructors completed prior to second, third,
four times during the and fourth formal essays

semester



+ Asynchronous Focus Group

— Instructors participated at the end of the
semester, after assigning creative interventions
and grading formal essays.

— In the focus group, instructors expressed their
views on the impact of the creative writing
interventions and their plans to use the
interventions in the future .



+ Questionnaires:

— Using a Likert scale, | asked instructors to rate their
views of their students’ progress in the competency
areas of Focus; Audience and Purpose; Evidence and
Support; Organization; Presentation, Tone, and Style;
and Vocabulary and Voice.

— | looked for instructor responses that indicated they
strongly agreed or agreed that their students made
progress in each area.

— | coded instructors’ comments about their highest-
graded essays for words/phrases indicating
associations with the six competency areas.



+ Asynchronous Focus Group:

— When | coded instructors’ responses about the
impact of the creative writing interventions, |
looked for favorable associations the instructors
expressed with the interventions and
words/phrases indicating they saw progress in the
Six competency areas.

— | also coded instructors’ responses for
words/phrases expressing positive associations
with the utility of the interventions in the future.



+ When students completed creative writing
assignments in college composition, how did
instructors perceive these assignments helped
students develop stronger academic writing
skills on formal writing assighments?

— Audience and Purpose (Skill Category 2):
instructor agreement about their students’
attainment of this skill for Essay #1 was 66.7%; for

Essay #2, 80%; for Essay #3, 100%; and for Essay
#4, 100%.



— Evidence and Support (Skill Category 3): for Essay #1,
instructor agreement was 66.7%; for Essay #2, 60%;
for Essay #3, 80%; and for Essay #4, 100%.

— Vocabulary and Voice (Skill Category 6): for Essay #1,
33.7% agreement; for Essay #2, 0% agreement; for
Essay #3, 80% agreement; and for Essay #4, 100%
agreement.

| understood that, when students completed the
creative writing assignments in the composition classes,
instructors perceived these assignments helped
students develop academic writing skills.



+ When students completed creative writing
assignments in college composition, how did
instructors perceive these assignments helped
students develop stronger general writing
skills?

— Focus (Skill Category 1): for Essay #1, 83.4%
expressed agreement; for Essay #2, 60%
agreement; for Essay #3, 80% agreement; for
Essay #4, 100% agreement.



— Organization (Skill Category 4): for Essay #1, 66.7%
expressed agreement; for Essay #2, 60%
agreement; for Essay #3, 60% agreement; for
Essay #4, 75% agreement.

— Presentation, Tone, and Style (Skill Category 5): for
Essay #1, 33.4% expressed agreement; for Essay
#2, 40% agreement; for Essay #3, 40% agreement;
for Essay #4, 75% agreement.

*There were much less consistent increases in
agreement across the semester for these categories.



— For the highest-graded examples of their students’
writing, instructors indicated the essays had qualities
like clarity, strong critical thinking, attention to
audience/purpose, relevance, a professional tone,
understanding, organization, coherence, and
creativity.

| understood that, at least to an extent, when students
completed creative writing assignments in college
composition, they developed stronger general writing
skills they could use in other courses and beyond
college, in the workforce.



+ How will instructors utilize creative writing
assignments within the composition classroom to
help students develop writing skills?

— Instructors discussed the extent to which they felt the
interventions helped with academic writing skills.
Three out of the five instructors who participated in
the asynchronous focus group expressed they did not
believe the interventions helped with academic
writing. Two believed the interventions did impact
writing. All instructors expressed positive associations
with the interventions.



— When discussing how the interventions could help
students develop skills to use in other college
classes and beyond, the instructors indicated the
interventions could help students see writing as
enjoyable; help students think uniquely and
creatively; help students experience compassion;
and help students clarify and develop ideas.

— All five instructors expressed they would use the
interventions to some degree in the future for
idea development, enjoyment, and skill
development.



| understood that, at least in terms of helping
students think about and develop writing topics,
for writing practice, and for a pleasant writing
experience, instructors viewed the creative
writing interventions as useful and planned to
use them in the future.



+ Because community colleges supply local
workforces, composition instructors should
consider employers’ desires for focused, creative,
critical communication when designing course
content (APA, 1997; Hart Research, 2015; NACE,
2018; SCANS, 1991).

+ To help students develop critical and expressive
skills, instructors should prioritize content and
genre, or writing situations, above technical skills
and forms (Bastian, 2010; Frazier, 2010; Hillocks,
2005; Van Der Heide, 2017).



+ To meet students’ uniqgue needs and help
students communicate, instructors need to
meet students in the emergent skill areas in
which students exist and design interventions
to allow students to practice and develop
these skills (Long & Gove, 2003; Morrison &
Wlodarczyk, 2009; Rubinstein-Avila, 2004;
Tierney & Pearson, 1983; Whitehurst &
Lonigan, 1998).



+ Graduate students and composition
instructors in training should learn ways to
teach writing extending beyond rhetoric and
formes.

+ Current composition instructors should
receive professional development in which
they discuss ways to meet local employers’
communication needs.



+ Use comparable or larger samples of
composition instructors.

+ Use control groups to compare the writing
progress of students who did and did not
complete creative writing interventions.

+ Use alternate higher educational settings,
such as four-year universities, to study the
impact of creative writing interventions in
other composition classrooms.



Conduct the study in other areas of the United
States beyond the southeast.

Use interviews or other data collection methods.

Extend the study over a longer duration of time
or use follow-up questionnaires to consider the
long-term effects of creative writing
Interventions.

Conduct the study in other writing-based courses,
such as history or sociology, or in higher-level
English courses.
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