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Pro b le m

restricted LGBTQ 
students’ voices

increased isolation and 
risk for physical and 

mental harm

contributed to a lack of 
academic success

restricted diverse 
curricula, reinforcing 

restrictions on teachers 
including LGBTQ topics 

in their classes

La w m a k e rs

reinforced the marginalization 
of LGBTQ high school 

students

La w s



Re s e a rc h  Qu e s t io n s

What were rural Appalachian high school English Language Arts teachers’ 
perceptions about policies on using Lesbian, Gay, Bisexual, Transgender, 
and Queer inclusive literature in the curriculum?

Re s e a rc h  Qu e s t io n  1

What were rural Appalachian high school English Language Arts teachers’ 
practices on using Lesbian, Gay, Bisexual, Transgender, and Queer 
inclusive literature in the curriculum?

Re s e a rc h  Qu e s t io n  2



Pu rp o s e
The purpose of this basic qualitative 

interpretive study was to examine rural 
Appalachian ELA high school teachers’ 

perceptions of policies about using 
LGBTQ-inclusive literature and teachers’ 

practices and whether or not they used 
LGBTQ-inclusive literature in their classrooms. 



Qu e e r  Th e o ry
● Ch a lle n g e s  a s s u m p t io n s  o n  

w h a t  is  n o rm a l 
( h e t e ro n o rm a t iv it y )

● Qu e s t io n s  h o w  s e x u a l 
id e n t it ie s  a re  c o n s t ru c t e d

● Ex p la in s  h o w  s e x u a l id e n t it ie s  
a re  v a lu e d  in  c o m m u n it y  a n d  
p o lit ic s

( Me e m , 20 10 )

Th e o re t ic a l Fra m e w o rk



Th e o re t ic a l Fra m e w o rk

Queer Theory

LGBTQ 
Student Needs

Desired 
Practice

LGBTQ-
Inclusive 

ELA

Empathy 
Safety

What is 
normal?

Sexual 
Identity 

Construction

Acceptance 
Affirmation

Value in 
Community 
and Politics



Lit e ra t u re  Re v ie w

Blackburn and Miller (2017) stated 
LGBTQ students faced challenges in 
school related to homophobia, which 
often appeared as physical violence 
or verbal abuse.

Ph y s ic a l

Hall and Rodgers (2019) explained 90% 
of youth under the age of 24 had engaged 
in sexual intercourse, which had 
significant life-long consequences.

So c ia l

Hall (2018) found 60% of LGBTQ 
students felt sad or hopeless almost 

every day.

Ps y c h o lo g ic a l

Hall (2018) and Snapp et al. (2015) 
concluded that school-based 

victimization of LGBTQ high school 
students had negative consequences 

for students’ school success

Ac a d e m ic

Co n c e rn s
fo r

LGBTQ
St u d e n t s



Lit e ra t u re  Re v ie w

Even though all states were 
required to implement 

anti-bullying programs such as 
the Safe Schools Act, some 
states lacked curricula or 

implementation uniformity.

—Bic k fo rd  ( 20 17)

Three in four LGBTQ students 
in Tennessee reported 

discriminatory policies or 
practices at their schools.

—Ko s c iw  e t  a l.  ( 20 19)
LGBTQ high students whose 
schools had LGBTQ-focused 
policies and GSAs perceived 

both greater classmate support 
and teacher support.

—Da y  e t  a l. ( 20 19)

LGBTQ- In c lu s iv e  
Po lic ie s



Lit e ra t u re  Re v ie w

Kosciw et al. (2019) further reported 19.4% of 
these LGBTQ high school students were taught 

positive representations of LGBTQ people, 
history, or events, and 17% had been taught 

negative content about LGBTQ topics. Kosciw 
et al. (2019) found less than half of LGBTQ high 

school students found information about 
LGBTQ-related issues in their school library and 

concluded U.S. high schools failed to provide 
adequate access to resources and supports for 

LGBTQ students. 

—Ko s c iw  e t  a l.  ( 20 19)

LGBTQ- In c lu s iv e  
Pe d g o g y



Lit e ra t u re  Re v ie w

When the school climate was positive and safe and 
contained supportive teacher/student relationships, 
student health and academic outcomes were better 

than intolerant school climates. 

Educators who created positive school climates 
created greater school engagement, better academic 

performance, and better social-emotional well-being. 

—Da y  e t a l. ( 20 19) , Ma c Gilliv ra y  & 
J e n n in g s  ( 20 0 8 ) , Sw a r t z ( 20 0 3)

LGBTQ- Affirm in g  
Cu r r ic u lu m  & Clim a t e



Lit e ra t u re  Re v ie w

Professional development and 
preservice education for teachers 

focusing on LGBTQ figures in the 
curriculum was a key strategy for 

combatting heteronormativity and for 
improving impressions of safety for 

LGBTQ students. 

—Go w e r  e t  a l.  ( 20 17) , Ch a u d o ir  e t  a l. 
( 20 17) , Sw a r t z ( 20 0 3)

Te a c h e r  Tra in in g



Ro le  o f t h e  Re s e a rc h e r

Personal: LGBTQ child, 
students who have come 
out to me

Professional: curriculum 
and instruction expertise, 
veteran ELA teacher 

Potential 
Bias as 

Sole 
Researcher Continually referred to

-theoretical framework
-research questions 
and 
-reviewed the literature

Developed data collection 
instrument and collected 
data to point of saturation

Administered questionnaire 
online to
-provide anonymity for 
candid responses
-avoid biasing participants 
with tone, facial 
expressions, comments

Mitigate 
Bias



Pa r t ic ip a n t s

Certified by 
State or 

Commonwealth

High school

English 
Language Arts

Teacher

Appalachian



Da t a  Co lle c t io n : Sa m p lin g

Sample of 16 participants 
(67% participation rate)

Snowball 
sampling of 
24 potential 
participants

Purposeful 
Sampling: 
Initial 10 
recipients

Population: 
rural 

Appalachian 
high school 

ELA teachers



Da t a  Co lle c t io n : In s t ru m e n t

Questionnaire
Purpose: Identify ELA teacher’s thoughts and 
feelings on LGBTQ-inclusive policies and 
practices 
~Google Forms 

*digital to easily send to 
participants no matter 
the geographical
location

*set to not collect email 
addresses for 
anonymity 

*time flexibility
~Pilot Tested and Edited
~8 open-ended questions
~1 question for snowball sampling referral

Question Composition
Research Question 1

Questionnaire #2, 4, 8 policies
Questionnaire #5, 7 curriculum

Research Question 2
Questionnaire #1, 3, 6 practices



Da t a  An a ly s is : Co d in g

Open coding in Google Sheets – annotating and color coding raw data

Axial coding – grouping raw data into similarly themed categories
teachers’ practices
local, district, and state policies
and curriculum choices

Selective coding – developing thematic statements
Participants overwhelmingly expressed negative feelings about policies 

on using LGBTQ-inclusive curriculum in the classroom.
Participants’ perceptions of policies about LGBTQ-inclusive topics 

affected classroom practices and curriculum.



Re s e a rc h  Qu e s t io n s

What were rural Appalachian high school English Language Arts teachers’ 
perceptions about policies on using Lesbian, Gay, Bisexual, Transgender, and Queer 
inclusive literature in the curriculum?

Rural Appalachian high school English Language Arts teachers’ 
perceptions about policies on using Lesbian, Gay, Bisexual, Transgender, 
and Queer-inclusive literature in the curriculum were overwhelmingly 
negative.

0 1



Re s e a rc h  Qu e s t io n  1

Feelings

uncomfortable comfortable hesitant/cautious
afraid/terrified frustrated/angry

100% of participants had 
negative perceptions of 
LGBTQ topics regarding 
policies, practices, and 
curriculum



Re s e a rc h  Qu e s t io n  1



Re s e a rc h  Qu e s t io n  1

2 of 16 participants made 
positive comments about 
LGBTQ topics



“I am already so concerned and paranoid 
about anything I teach. I am worried about 
what I say in class, too, and what will 
possibly be recorded on a phone. I think 
this is unfortunate that parents would view 
a curriculum of this nature as 
indoctrination.”

—Pa r t ic ip a n t  14



“It's further unsettling to hear some 
of my own colleagues express 
[negative] views against these 
students. It shouldn't be such a 

reach for teachers to respect 
students' chosen identities and 

pronouns. I feel further sad for our 
students who grapple with beloved 
mentors and teachers disrespecting 

who they are as people.” 

—Pa r t ic ip a n t  12



—Pa rt ic ip a n t s  1 & 2

Such statements as “I avoid 
[LGBTQ topics]” and “I 

don’t even know what those 
letters [LGBTQ] mean”

evidenced the gross apathy 
of some participants 

regarding affirming and 
inclusive policies and 

practices.



Re s e a rc h  Qu e s t io n s

What were rural Appalachian high school English Language Arts teachers’ 
practices on using Lesbian, Gay, Bisexual, Transgender, and Queer-inclusive 
literature in the curriculum? 

Rural Appalachian high school English Language Arts teachers’ 
perceptions about practices of using Lesbian, Gay, Bisexual, Transgender, 
and Queer-inclusive literature in the curriculum were overwhelmingly 
negative.

0 2



Re s e a rc h  Qu e s t io n  2

2 of 16 teachers included 
LGBTQ topics



“I am very cautious, and I have to have my list 
of literature choices approved by my 
department chair, who censors anything she 
deems controversial; therefore, not having 
access to any of the literature, I have not had 
the opportunity to address any LGBTQ topics. 
[The Department Chair] even cleaned out the 
English Department closet and removed 
controversial paperbacks.” 

—Pa r t ic ip a n t  11



“Despite it not being adopted 
curriculum, I teach debate in my 

English III class. In this, each 
student is given multiple topics not 

normally discussed using the 
curriculum guide. It is truly my 
belief if students are given an 
opportunity to discuss topics 

(diverse, hard topics) in a safe place, 
we are more likely to bring about 

true change and acceptance.”

—Pa r t ic ip a n t  6



“I do not have any materials that I 
include in my curriculum that 
directly speak to LGBTQ topics, 
though I do normally discuss ideas 
of same-sex friendship/sexuality as 
it pertains to one of my teams' core 
10th-grade texts.”

—Pa r t ic ip a n t  12





Pa r t ic ip a n t s  in c lu d e d  t h e  
fo llo w in g   LGBTQ- in c lu s iv e  

t o p ic s :
1. Sh a k e s p e a re

2. Te n n e s s e e  W illia m s
3. Sir  Ga w a in  & t h e  Gre e n  

Kn ig h t
4 . Th e  5 7 Bu s

5 . Th e  Gre a t  Ga t s b y
6 . Th e  Ca n t e rb u ry  Ta le s



Im p lic a t io n s



Fu t u re



An  ELA h ig h  s c h o o l 
t e a c h e r  in t e n t io n a lly  
c h o o s e s  t h e  ra in b o w  
p illo w  a s  a  s y m b o l o f 

LGBTQ w e lc o m e  t o  
h e r  re a d in g  n o o k .



An  ELA h ig h  s c h o o l t e a c h e r  e n c o u ra g e s  
a c c e p t a n c e  a n d  t o le ra n c e  o f d iv e rs e  s t u d e n t s  w it h  

d o o r  d e c o ra t io n s , w h ic h  in c lu d e  a  Hu m a n  Rig h t s  
Ca m p a ig n  lo g o .



An  ELA h ig h  s c h o o l 
t e a c h e r  d is p la y s  a n  

LGBTQ ra in b o w  
s t ic k e r  o n  t h e  

c o m p u t e r  c o v e r .



An  ELA h ig h  s c h o o l 
t e a c h e r  d is p la y s  

t h e  Sa fe  Zo n e  s e a l 
o n  t h e  d o o r  p la t e  
in d ic a t in g  a  s a fe  

c la s s ro o m  fo r  
LGBTQ s t u d e n t s .



Co n c lu s io n
Without representation, LGBTQ students, who are already the most vulnerable population in high 
schools, will continue to be at risk for failure to thrive academically, at risk for being victims of 
bullying, and at risk for feelings of not belonging, all of which lead to behavior problems, dropping out, 
self-harm, and suicide. 

LGBTQ students deserve to hear the voices of LGBTQ artists, figures, characters, and authors. LGBTQ 
students deserve to feel safe in classrooms without being bullied and harassed. LGBTQ students 
deserve allies among their classmates and their teachers. LGBTQ students deserve respect and 
understanding. 

ELA teachers have welcomed even the groanings of their students’ souls in their creative works of 
poetry or other literary artistic expressions. Moreover, ELA teachers broaden their students’ 
understandings of life through the heroic exploits or tragic consequences of literary characters. 

Thus, ELA teachers have the unique opportunity to change the classroom and school culture by 
opening the door to LGBTQ-inclusive literature so that all students are blessed with safety, acceptance, 
support, and love. 
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