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POST-BACCALAUREATE PROGRAM

The Post-Baccalaureate Candidate Handbook is intended to assist the candidate

pursuing teacher licensure for elementary education, K-12 education, and secondary

education. The Handbook should be used as a guide for application and matriculation. It is

imperative that the candidate become familiar with all program requirements outlined in

the Handbook and provide appropriate documentation of completed program

requirements to the Program Director and Director of Testing.  For a list of specific requirements refer to  page 24.
The printed version of the Post-Baccalaureate Handbook is a dated publication. An online version of this handbook may be found on the Post-Baccalaureate website (www.lmunet.edu/academics/Postbac).  Teacher licensure programs are designed to conform to current Tennessee state guidelines for teacher licensure and Lincoln Memorial University guidelines and requirements. Candidates should be aware that teacher education requirements are subject to change in order to maintain compliance with state and university requirements. The Post-Baccalaureate Program reserves the right to make program changes and to implement such changes as mandated by the Tennessee Department of Education or Lincoln Memorial University.

Post-Baccalaureate candidates are responsible for current information regarding

their specific program(s) of study and should inquire each semester with the Program’s
administrative assistant. Post-Baccalaureate candidates seeking inter-state reciprocity for licensure are responsible for obtaining and completing all licensing and testing requirements for those states in which they are seeking reciprocity. 
Americans with Disabilities Act (ADA): In compliance with the ADA, all students with a documented disability are entitled to reasonable accommodations and services to support their academic success and safety. Though a request for services may be made at any time, services are best applied when they are requested at or before the start of the semester. All students with disabilities (learning or physical) should contact Pam Moon in the Office of Student Services at (423) 869-6393.

Statement of Nondiscrimination:  In support of the Mission Statement and the principles on which it is based, Lincoln Memorial University is committed to equal opportunity for al students, staff, and faculty and to nondiscrimination in the recruitment, admission, and retention of students and the recruitment, hiring, promotion , and retention of faculty and staff.

Lincoln Memorial University reaffirms its commitment to personnel and educational policies that comply with the requirement applicable to equal opportunity/affirmative action laws, directives, executive orders, and regulations to the effect that no person at Lincoln Memorial University shall, on the basis of age, color, creed, disability, ethnic/national origin, gender, military status, pregnancy, race, religion, sexual orientation, or any other class protected by applicable law, be excluded from participating in, or be denied benefits of, any employment or educational opportunity.
Plagiarism/Certificate of Authorship Plagiarism is the presentation of someone else’s words or ideas as one’s own.  (See APA Manual, pp. 349-350).  One of the most common forms of plagiarism is the paraphrasing of several phrases, sentences or ideas in a paragraph with only one citation at the end of the paragraph resulting in confusion between the cited content and the researcher’s own words or ideas.  Another common form is the practice of substituting words or phrases while retaining the original author’s form and structure.

Plagiarism in any form is one of the most egregious violations of professional ethics an author can commit.  Submission of plagiarized material, even by accident or through ignorance, is a severe infraction of the professional ethical code and can result in expulsion from the program.  To avoid plagiarism:

Cite sources within the text for all phrases or ideas that are quoted or paraphrased.

Cite sources within the text in the format delineated in the APA Manual, pp. 207-214.

Certification of Authorship:

I certify that I am the author of this paper titled ______________________

and that any assistance I received in its preparation is fully acknowledged and disclosed in the paper.  I have also cited any sources from which I used data, ideas, or words, either quoted directly or paraphrased.  I also certify that this paper was 

prepared by me specifically for this course.  I understand that falsification of information will affect my status as a graduate student.

Student’s Signature                                                     Date 

__________________________________            ___________________

Professional Conduct:  Children are not to be brought to class. Cell phones are to be turned off at all times while classes are in session so as not to interrupt the flow of instruction and learning. Students who violate this policy may be asked to leave. We apologize for any inconvenience this may cause but we must respect the rights of all of our students to concentrate uninterrupted.

Note:
Any falsification of records (observation logs, applications, etc.) and or plagiarism of any kind will result in dismissal from the program.

Post-Baccalaureate Program

The Post-Baccalaureate Program at Lincoln Memorial University is designed to

attract talented individuals who may be seeking to change careers and who have potential

to become good teachers. Increasing numbers of new teachers are receiving their teacher

preparation through post-baccalaureate programs and must meet the same high standards

as those teachers who complete undergraduate programs. In Tennessee, the State Board of

Education requires that individuals must meet standards in general education and in an

academic major in the licensure area. The rules governing Post-Baccalaureate programs

(0520-2-3-.12(5) state: “Institutions shall require candidates to address any deficiencies

in their undergraduate education to ensure the attainment of the knowledge and skills

required in general education, professional education, and the major for the teaching

field; additional course work may be required based upon assessment of the knowledge

and skills demonstrated by the candidate when admitted to the program or through

assessment of performance during the induction experience.”  The professional education

core coursework within the Post-Baccalaureate Program at Lincoln Memorial University allows the candidate to acquire knowledge and skills in effective teaching strategies and student assessment. 
Candidates in post-baccalaureate programs must have completed a baccalaureate

degree but NOT completed a teacher licensure program. Candidates must demonstrate specific potential to become an effective teacher leader and show a genuine professional interest for the teaching and learning process.

The Post-Baccalaureate Program at Lincoln Memorial University has been

designed to meet standards and guidelines of the Tennessee Department of Education for

licensure programs as well as NCATE and INTASC standards and guidelines. All credit

awarded is graduate level and fees are assessed in accordance with the School of

Graduate Studies. The Post-Baccalaureate Program is a teaching licensure program. Candidate(s) interested in pursuing a Master of Education degree are encouraged to inquire with the School of Graduate Studies for information regarding courses needed for the Master of Education in Curriculum Instruction degree in addition to the Post-Baccalaureate courses.

To comply with criteria stated by Southern Association of Colleges and Schools

(SACS), the Post-Baccalaureate Program is appropriately aligned with Lincoln Memorial University’s mission, and the mission of the School of Graduate Studies, as well as with the mission of the Carter & Moyers School of Education.

Lincoln Memorial University’s Mission and Purpose
University Mission Statement: Lincoln Memorial University is a values-based learning community dedicated to providing educational experiences in the liberal arts and professional studies.  The University strives to give students a foundation for a more productive life by upholding the principles of Abraham Lincoln’s life:  a dedication to individual liberty, responsibility, and improvement; a respect for citizenship; recognition of the intrinsic value of high moral and ethical standards; and a belief in a personal God.

The University’s curriculum and commitment to quality instruction at every level are based on the beliefs that graduates must be able to communicate clearly and effectively in an era of rapidly and continuously expanding communication technology, must have an appreciable depth of learning in a field of knowledge, must appreciate and understand the various ways by which we come to know ourselves and the world around us, and must be able to exercise informed judgments.

The University believes that one of the major cornerstones of meaningful existence is service to humanity.  By making educational and research opportunities available to students where they live and through various recreational and cultural events open to the community, Lincoln Memorial University seeks to advance life in the Cumberland Gap area and throughout the region.  (Reaffirmed by the Board of Trustees May 3, 2002)
School of Graduate Studies Mission

The mission of the Lincoln Memorial University College of Graduate Studies, as a student-sensitive entity, is to prepare professionals with knowledge, skills, and competencies to meet the changing needs of society through relevant student-centered experiences.

Professional Commitments and Dispositions

The graduate programs at Lincoln Memorial University are guided by shared, coherent commitments and dispositions.  Knowledge and skills are tools that are optimized only when learning leaders are disposed to use them to their best advantage and in the interest of all individual students.  The graduate faculty envisions the competent, reflective, nurturing, facilitative learning leader for a diverse global society as one who:

· believes that all K-12 students can learn and develop
· respects and has knowledge of current research based best practices and of the diverse nature of how students learn and grow
· is committed to and understands the change process, its role in continuous school improvement and human growth and development has a personal leadership philosophy based on an understanding of what leadership looks like, what [classroom] management looks like and what a safe, nurturing environment looks like
· has the ability and propensity to understand and use problem solving and critical thinking and to understand and utilize reflective and self-regulating thought
· is committed to and practices ethical decision making
· appreciates the importance of emotional intelligence
· understands and promotes the value of individual and cultural diversity and stakeholder involvement in decision making

Carter and Moyers School of Education Mission
The Department of Undergraduate Education is dedicated to preparing professional educators who:
· are diverse in teaching and learning strategies and dispositions acquired through rigorous academic studies and partnerships in P-12 schools;

· are capable of meeting the challenges of an ever-increasing global society;

· have a knowledge and understanding of moral, social, and political dimensions;

· have the ability to teach all students;
· inspire renewal through continued professional development.

-  Approved by the Teacher Education Committee
2008 May

Post-Baccalaureate Program Mission

The Post-Baccalaureate Program supports the Teacher Education Program’s mission and is dedicated to preparing quality practitioners who are diverse in teaching and learning abilities acquired through rigorous academic studies and in collaboration with K-12 schools; who inspire renewal, and who are capable of meeting the challenges of an ever increasingly global society with an understanding of the moral, social, and political dimensions of education.
Post-Baccalaureate Program Theme and Beliefs

The Post-Baccalaureate Program supports the theme and beliefs of the Teacher

Education Program that provides the philosophical base, direction, and parameters for the

faculty to prepare teachers for tomorrow’s educational demands. The Post-Baccalaureate Program believes that our candidates and the program should: 
1.
be a joint responsibility shared by Lincoln Memorial University and K-12 schools;
2.
have a strong foundation in general education courses;
3. 
have strong academic majors or specialty areas;
4. 
have a strong background in professional methodology and pedagogy;
5. 
have a teaching foundation established in the constructivist theory;
6. 
prepare reflective teachers who continuously assess their teaching 
and learning process;
7.       collaborate with a variety of K-12 schools for the purpose of promoting
best practices for our K-12 stakeholders;
8.       encourage an interdisciplinary and interactive approach to the teaching and learning
     process that engages the candidate in professional development;
9.
integrate coursework with clinical and field experiences by promoting the 

collaborative processes with participating schools;
10. 
provide experiences for candidates to understand and appreciate individuals 
with special needs and abilities;
11. 
provide experiences for candidates to understand and appreciate 
diversity;
12. 
incorporate valid research on effective teaching and effective teacher 
education practices;
13. 
incorporate the use of new technologies appropriate for the classroom;
14. 
prepare teachers to help students expand their horizons toward a world 
view while preserving the local culture;
15. 
prepare teachers to disseminate scholarly knowledge in language understood by the local culture;
16. 
support apprentice teachers and provide assistance during their first year of teaching, where possible;
17. 
prepare teachers to provide an education that gives students positive options for their future.
Post-Baccalaureate Program Goals and Learner Expectations

A primary purpose of a licensure program is to prepare beginning teachers to demonstrate acquisition of appropriate content knowledge and pedagogical skills that enable them to be effective and successful teacher leaders. To accomplish this, the Post-Baccalaureate Program supports teacher education goals which are based on the Tennessee licensure standards, the National Council for Accreditation of Teacher Education (NCATE), and the Interstate New Teacher Assessment and Support Consortium (INTASC). The Post-Baccalaureate Program goals are a direct reflection of the INTASC standards. Each program goal is accompanied by one or more indicators. These are labeled Knowledge, Disposition, and Performance. The core course syllabi are directly connected to the goals.  The goals are introduced in Module I, EDUC 570 Introduction to Teaching and Learning, and are sequenced throughout Module II Extending and Refining Knowledge and Leadership, and Module III Clinical Student Teaching and Seminar. Evidence that each candidate has achieved each goal is documented in a Professional Program Portfolio. Goals and indicators for the Post-Baccalaureate Program include:

Goal 1: The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and can create learning experiences that make these aspects of subject matter meaningful for students.

Knowledge

1.K.1.  The teacher understands major concepts, assumptions, and debates, processes of inquiry, and “ways of knowing” that are central to the discipline he or she teaches.
1.K.2.  The teacher understands how students' conceptual frameworks for an area of knowledge, conceptions, and misconceptions can influence their learning.

1.K.3   The teacher can relate his or her disciplinary knowledge to other subject areas.

Dispositions

1.D.1   The teacher realizes that subject matter knowledge is not a fixed body of facts but is complex and ever-evolving. He or she seeks to keep abreast of new ideas and understandings in the field.

1.D.2.  The teacher appreciates multiple perspectives and conveys to learners how knowledge is developed.
1.D.3.  The teacher has enthusiasm for the discipline(s) he or she teaches and sees connections to everyday life.

1.D.4.  The teacher is committed to continuous learning and engages in professional discourse about subject matter knowledge and students’ learning of the discipline.

Performances

1.P.1.  The teacher effectively uses multiple representations and explanations of disciplinary concepts that capture key ideas and link them to students' prior understandings.

1.P.2.  The teacher can represent and use differing viewpoints, theories, "ways of knowing," and methods of inquiry in his teaching of subject matter concepts. 

1.P.3.  The teacher can evaluate teaching resources and curriculum materials for their comprehensiveness, accuracy, and usefulness for representing particular ideas and concepts.

1.P.4.  The teacher engages students in generating knowledge and testing hypotheses according to the methods of inquiry and standards of evidence used in the discipline.

1.P.5.  The teacher develops and uses curricula that encourage students to see, question, and interpret ideas from diverse perspectives.

1.P.6.  The teacher can create interdisciplinary learning experiences that allow students to integrate knowledge, skills, and methods of inquiry from several subject areas.

Goal 2: The teacher understands how children learn and develop and can provide learning opportunities that support their intellectual, social, and personal development.

Knowledge

2.K.1.  The teacher understands how learning occurs--how students construct knowledge, acquire skills, and develop habits of mind--and knows how to use instructional strategies that promote student learning.

2.K.2.  The teacher understands that students' physical, social, emotional, moral, and cognitive development influences learning and knows how to address these factors when making instructional decisions.

2.K.3.  The teacher is aware of expected developmental progressions and ranges of individual variation within each domain (physical, social, emotional, moral, and cognitive), can identify levels of readiness in learning, and understands how development in any one domain may affect performance in others.

Dispositions

2.D.1.  The teacher appreciates individual variation within each area of development, shows respect for the diverse talents of all learners, and is committed to help them develop self-confidence and competence.

2.D.2.  The teacher is disposed to use students' strengths as a basis for growth and errors as an opportunity for learning.

Performance

2.P.1.  The teacher assesses individual and group performance in order to design instruction that meets learners' current needs in each domain (cognitive, social, emotional, moral, and physical) and that lead to the next level of development.

2.P.2.  The teacher stimulates student reflection on prior knowledge and links new ideas to already familiar ideas, making connections to students' experiences, providing opportunities for active engagement, manipulation, and testing of ideas and materials, and encouraging students to assume responsibility for shaping their learning tasks.

2.P.3. The teacher accesses students' thinking and experiences as a basis for instructional activities by (for example), encouraging discussion, listening and responding to group interaction, and eliciting samples of student thinking orally and in writing.

Goal 3: The teacher understands how students differ in their approaches to learning and creates instructional opportunities that are adapted to diverse learners.

Knowledge

3.K.1.  The teacher understands and can identify differences in approaches to learning performance, including different learning styles, multiple intelligences, and performance modes, and can design instruction that helps use students' strengths as the basis for growth.

3.K.2.  The teacher knows about areas of exceptionality in learning-including learning disabilities, visual and perceptual difficulties, and special physical or mental challenges.

3.K.3.  The teacher knows about the process of second language acquisition and about strategies to support the learning of students whose first language is not English.

3.K.4.  The teacher understands how students' learning is influenced by individual experiences, talents, and prior learning, as well as language, culture, family, and community values.

3.K.5.  The teacher has a well-rounded framework for understanding cultural and community diversity and knows how to learn about and incorporate students' experiences, cultures, and community resources into instruction.

Dispositions

3.D.1.  The teacher believes that all children can learn at high levels and persists in helping all children achieve success.

3.D.2.  The teacher appreciates and values human diversity, shows respect for students' varied talents and perspectives, and is committed to the pursuit of "individually configured excellence.
3.D.3.  The teacher respects students as individuals with differing personal and family backgrounds and various skills, talents and interests.

3.D.4.  The teacher is sensitive to appropriate community and cultural behavior. The teacher makes students feel valued for their potential as people, and helps them to learn to value each other.

Performances

3.P.1.  The teacher identifies and designs instruction appropriate to students' stages of development, learning styles, strengths, and needs.

3.P.2.  The teacher makes appropriate provisions (in terms of time and circumstances for work, tasks assigned, communication, and response modes) for individual students who have particular learning differences or needs.

3.P.3.  The teacher can identify when and how to access appropriate services or resources to meet exceptional learning needs.

3.P.4.  The teacher seeks to understand students' families, cultures, and communities, and uses this information as a basis for connecting instruction to students' experiences (e.g., drawing explicit connections between subject matter and community matters, making assignments that can be related to students' experiences and cultures).
3.P.5.  The teacher brings multiple perspectives to the discussion of subject matter, including attention to students' personal, family, and community experiences and cultural norms.

3.P.6.  The teacher creates a learning community in which individual differences are respected.

Goal 4: The teacher understands and uses a variety of instructional strategies to encourage students' development of critical thinking, problem solving and performance skills.
Knowledge
4.K.1.  The teacher understands the cognitive processes associated with various kinds of learning (e.g., critical and creative thinking, problem structuring and problem solving, invention, memorization, and recall) and how these processes can be stimulated.

4.K.2.  The teacher understands principles and techniques, along with advantages and limitations, associated with various instructional strategies (e.g., cooperative learning, direct instruction, discovery learning, whole group discussion, independent study, interdisciplinary instruction).

4.K.3.  The teacher knows how to enhance learning through the use of a wide variety of materials as well as human and technological resources (e.g., computers, audio-visual technologies, videotapes and discs, local experts, primary documents and artifacts, texts, reference books, literature, and other print resources).

Dispositions

4.D.1.  The teacher values the development of students' critical thinking, independent problem solving, and performance capabilities.

4.D.2.  The teacher values flexibility and reciprocity in the teaching process as necessary for adapting instruction to student responses, ideas, and needs.

Performances

4.P.1.  The teacher carefully evaluates how to achieve learning goals, choosing alternative teaching strategies and materials to achieve different instructional purposes and to meet student needs (e.g., developmental stages, prior knowledge, reaming styles, and interests).

4.P.2.  The teacher uses multiple teaching and learning strategies to engage students in active learning opportunities that promote the development of critical thinking, problem solving, and performance capabilities and that help students identify and use learning resources.

4.P.3.  The teacher constantly monitors and adjusts strategies in response to learner feedback.

4.P.4.  The teacher varies his or her role in the instructional process (e.g., instructor, facilitator, coach, audience) in relation to the content and purpose of instruction and the needs of students.

 4.P.5.  The teacher develops a variety of clear, accurate presentations and representations of concepts, using alternative explanations to assist students' understanding and presenting diverse perspectives to encourage critical thinking.

Goal 5: The teacher uses an understanding of individual and group motivation and behavior to create a learning environment that encourages positive social interaction, active engagement in learning, and self-motivation.

Knowledge

5.K.1.  The teacher can use knowledge about human motivation and behavior drawn from the foundational sciences of psychology, anthropology, and sociology to develop strategies for organizing and supporting individual and group work.

5.K.2.  The teacher understands how social groups function and influence people, and how people influence groups.

5.K.3.  The teacher knows how to help people work productively and cooperatively with each other in complex social settings.

5.K.4.  The teacher understands the principles of effective classroom management and can use a range of strategies to promote positive relationships, cooperation, and purposeful learning in the classroom.

5.K.5.  The teacher recognizes factors and situations that are likely to promote or diminish intrinsic motivation, and knows how to help students become self-motivated.

Dispositions

5.D.1.  The teacher takes responsibility for establishing a positive climate in the classroom and participates in maintaining such a climate in the school as a whole.

5.D.2.  The teacher understands how participation supports commitment, and is committed to the expression and use of democratic values in the classroom.

5.D.3.  The teacher values the role of students in promoting each other's learning and recognizes the importance of peer relationships in establishing a climate of learning.

5.D.4.  The teacher recognizes the value of intrinsic motivation to students' lifelong growth and learning.

5.D.5.  The teacher is committed to the continuous development of individual students' abilities and considers how different motivational strategies are likely to encourage this development for each student.

Performances

5.P.1.  The teacher creates a smoothly functioning learning community in which students assume responsibility for themselves and one another, participate in decision-making, work collaboratively and independently, and engage in purposeful learning activities.

5.P.2.  The teacher engages students in individual and cooperative learning activities that help them develop the motivation to achieve by (for example), relating lessons to students' personal interests, allowing students to have choices in their learning, and leading students to ask questions and pursue problems that are meaningful to them.

5.P.3.  The teacher organizes, allocates, and manages the resources of time, space, activities, and attention to provide active and equitable engagement of students in productive tasks.

5.P.4.  The teacher maximizes the amount of class time spent in learning by creating expectations and processes for communication and behavior along with a physical setting conducive to classroom goals.

5.P.5.  The teacher helps the group to develop shared values and expectations for student interactions, academic discussions, and individual and group responsibility that create a positive classroom climate of openness, mutual respect, support, and inquiry.

5.P.6.  The teacher analyzes the classroom environment and makes decisions and adjustments to enhance social relationships, student motivation and engagement, and productive work.

5.P.7.  The teacher organizes, prepares students for, and monitors independent and group work that allows for full and varied participation of all individuals.
Goal 6: The teacher uses knowledge of effective verbal, nonverbal, and media communication techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

Knowledge

6.K.1.  The teacher understands communication theory, language development, and the role of language in learning.

6.K.2.  The teacher understands how cultural and gender differences can affect communication in the classroom.

6.K.3.  The teacher recognizes the importance of nonverbal as well as verbal communication.

6.K.4.  The teacher knows about and can use effective verbal, nonverbal, and media communication techniques.

Dispositions

6.D.1.  The teacher recognizes the power of language for fostering self-expression, identity development, and learning.

6.D.2.  The teacher values all of the ways in which people communicate and encourages many modes of communication in the classroom.

6.D.3.  The teacher is a thoughtful and responsive listener.

6.D.4.  The teacher appreciates the cultural dimensions of communication, responds appropriately, and seeks to foster culturally sensitive communication by and among all students in the class.

Performances

6.P.1.  The teacher models effective communication strategies in conveying ideas and information and in asking questions (e.g., monitoring the effects of messages, restating ideas and drawing connections, using visual, aural, and kinesthetic cues, being sensitive to nonverbal cues given and received).

6.P.2.  The teacher supports and expands learner expression in speaking, writing, and other media.

6.P.3.  The teacher knows how to ask questions and stimulate discussion in different ways for particular purposes (e.g., probing for learner understanding, helping students articulate their ideas and thinking processes, promoting risk-taking and problem-solving, facilitating factual recall, encouraging convergent and divergent thinking, stimulating curiosity, helping students to questions).

6.P.4.  The teacher communicates in ways that demonstrate sensitivity to cultural and gender differences (e.g., appropriate use of eye contact, interpretation of body language and verbal statements, acknowledgment of and responsiveness to different modes of communication and participation).

6.P.5.  The teacher knows how to use a variety of media communication tools, including audio-visual aids and computers, to enrich learning opportunities.

Goal 7: The teacher plans instruction based upon knowledge of subject matter, students, the community, and curriculum goals.

Knowledge

7.K.1.  The teacher understands learning theory, subject matter, curriculum development, and student development and knows how to use this knowledge in planning instruction to meet curriculum goals.

7.K.2.  The teacher knows how to take contextual considerations (instructional materials, individual student interests, needs, and aptitudes, and community resources) into account in planning instruction that creates an effective bridge between curriculum goals and students' experiences.

7.K.3.  The teacher knows when and how to adjust plans based on student responses and other contingencies.

Dispositions

7.D.1.  The teacher values both long term and short term planning.

7.D.2.  The teacher believes that plans must always be open to adjustment and revisions based on students’ needs and changing circumstances.

7.D.3.  The teacher values planning as a collegial activity.

Performances

7.P.1.  As an individual and a member of a team, the teacher selects and creates learning experiences that are appropriate for curriculum goals, relevant to learners, and based upon principles of effective instruction (e.g., that activate students' prior knowledge, anticipate misconceptions, encourage exploration and problem-solving, and build new skills on those previously acquired).

7.P.2.  The teacher plans for learning opportunities that recognize and address variation in learning styles and performance modes.

7.P.3.  The teacher creates lessons and activities that operate at multiple levels to meet the developmental and individual needs of diverse learners and help each progress.

7.P.4.  The teacher creates short-range and long-term plans that are linked to student needs and performance, and adapts the plans to ensure and capitalize on student progress and motivation.

7.P.5.  The teacher responds to unanticipated sources of input, evaluates plans in relation to short and long-range goals, and systematically adjusts plans to meet student needs and enhance learning.

Goal 8: The teacher understands and uses formal and informal assessment strategies to evaluate and ensure the continuous intellectual and social development of the learner.

Knowledge

8.K.1.  The teacher understands the characteristics, uses, advantages, and limitations of different types of assessments (e.g., criterion-referenced and norm-referenced instruments, traditional standardized and performance-based tests, observation systems, and evaluations of student work) for evaluating how students learn, what they know and are able to do, and what kinds of experiences will support their further growth and development.

8.K.2.  The teacher knows how to select, construct, and use assessment strategies and instruments appropriate to the learning outcomes being evaluated and to other diagnostic purposes.

8.K.3.  The teacher understands measurement theory and assessment-related issues, such as validity, reliability, bias, and scoring concerns.

Dispositions

8.D.1.  The teacher values ongoing assessment as essential to the instructional process and recognizes that many different assessment strategies, accurately and systematically used, are necessary for monitoring and promoting student learning.

8.D.2.  The teacher is committed to using assessment to identify student strengths and promote student growth rather than to deny students access to learning opportunities.

Performances

8.P.1.  The teacher appropriately uses a variety of formal and informal assessment techniques (e.g., observation, portfolios of student work, teacher-made tests, performance tasks, projects, student self-assessments, peer assessment, and standardized tests) to enhance his or her knowledge of learners, evaluate students' progress and performances, and modify teaching and learning strategies.

8.P.2.  The teacher solicits and uses information about students' experiences, learning behavior, needs, and progress from parents, other colleagues, and the students themselves.

8.P.3.  The teacher uses assessment strategies to involve learners in self-assessment activities, to help them become aware of their strengths and needs, and to encourage them to set personal goals for learning.

8.P.4.  The teacher evaluates the effect of class activities on both individuals and the class as a whole, collecting information through observation of classroom interactions, questioning, and analysis of student work.

8.P.5.  The teacher monitors his or her own teaching strategies and behavior in relation to student success, modifying plans and instructional approaches accordingly.

8.P.6.  The teacher maintains useful records of student work and performance and can communicate student progress knowledgeably and responsibly, based on appropriate indicators, to students, parents, and other colleagues.

Goal 9: The teacher is a reflective practitioner who continually evaluates the effects of his/her choices and actions on others (students, parents, and other professionals in the learning community) and who actively seeks out opportunities to grow professionally.

Knowledge

9.K.1.  The teacher understands methods of inquiry that provide him or her with a variety of self- assessment and problem-solving strategies for reflecting on his or her practice, its influences on students' growth and learning, and the complex interactions between them.

9.K.2.  The teacher is aware of major areas of research on teaching and of resources available for professional learning (e.g., professional literature, colleagues, professional associations, and professional development activities).

Dispositions

9.D.1.  The teacher values critical thinking and self-directed learning as habits of mind.

9.D.2.  The teacher is committed to reflection, assessment, and learning as an ongoing process.

9.D.3.  The teacher is willing to give and receive help.  

9.D.4.  The teacher is committed to seeking out, developing, and continually refining practices that address the individual needs of students.

9.D.5.  The teacher recognizes his or her professional responsibility for engaging in and supporting professional practices for self and colleagues.

Performances

9.P.1.  The teacher uses classroom observation, information about students, and research as sources for evaluating the outcomes of teaching and learning and as a basis for experimenting with, reflecting on, and revising practice.

9.P.2.  The teacher seeks out professional literature, colleagues, and other resources to support his or her own development as a teacher and a learner.

9.P.3.  The teacher draws upon professional colleagues within the school and other professional arenas as supports for reflection, problem-solving and new ideas, actively sharing experiences and seeking and giving feedback.

Goal 10: The teacher fosters relationships with school colleagues, parents, and agencies in the larger community to support students' learning and well-being.

Knowledge

10.K.1.  The teacher understands schools as organizations within the larger community context and understands the operations of the relevant aspects of the system(s) within which he or she works.

10.K.2.  The teacher understands how factors in the students' environment outside of school (e.g., family circumstances, community environments, health and economic conditions) may influence students' life and learning.

10.K.3.  The teacher understands and implements laws related to students' rights and teacher responsibilities (e.g., for equal education, appropriate education for handicapped students, confidentiality, and privacy, appropriate treatment of students, reporting in situations related to possible child abuse).

Dispositions

10.D.1.  The teacher values and appreciates the importance of all aspects of a child's experiences and background.

10.D.2.  The teacher is concerned about all aspects of a child's well-being (cognitive, emotional, social, and physical), and is alert to signs of difficulties.

10.D.3.  The teacher is willing to consult with other adults regarding the education and well-being of his or her students.

10.D.4.  The teacher respects the privacy of students and confidentiality of information.

Performances

10.P.1.  The teacher participates in collegial activities designed to make the entire school a productive learning environment.

10.P.2.  The teacher makes links with the learners' other environments on behalf of students by consulting with parents, teachers of other classes and activities within the schools, counselors, and professionals in other community agencies.

10.P.3.  The teacher can identify and use community resources to foster student learning.

10.P.4.  The teacher establishes respectful and productive relationships with parents and guardians from diverse home and community situations, and seeks to develop cooperative partnerships in support of student learning and well-being.

10.P.5.  The teacher talks to and listens to the student, is sensitive and responsive to clues of distress, investigates situations, and seeks outside help as needed and appropriate to remedy problems.

10.P.6.  The teacher acts as an advocate for students. 

Post-Baccalaureate Philosophy

The Post-Baccalaureate Program supports the constructivist philosophy of education.   Experiential connections are integral to the process of learning. Learning and teaching are now recognized to be multidimensional, random, patterned, connected, integrated and dynamic. Post-Bac prepares teachers who have the knowledge and skill to facilitate the learning process in our increasingly global society. 

One implication of this philosophy is that each individual (teacher/candidate) approaches the teaching and learning tasks as integrated concepts. When applied, this means that a dynamic interaction is going on between the student and the teacher - both are learning, both are teaching.

A second implication is that assessment must change. Thus, the teacher’s role is no longer to focus just on products of learning, but to become astute observers in the process(es) of learning. Students also must be invited to participate via reflective self-assessment.

A third implication is that we, as teachers, need the support and nurturing of each other. When applied, this means that teachers must be willing to cooperate and collaborate to solve problems, as well as be willing and able to teach these skills to their students.

A fourth implication is that learning is on-going. As such, the teacher’s role is to constantly evaluate what students need to be successful, productive citizens. This means that teachers must be willing to consider new ways of arranging the learning environment, establishing the educational content, and facilitating technology as a basic tool of learning. Concomitant with on-going learning is the realization that we are now in an era of rapid change and knowledge explosion. When applied, this means that teachers must be adept at creating environments for generating questions and solving problems, effective decision-making, critical thinking, and enhancing creativity.

A final implication is that expanding knowledge and technology has broadened our world, making global and local communication and understanding imperative. When applied, this means that teachers must not only understand and appreciate their own heritage, but understand and appreciate the heritage of others.
Relationship of Constructivist Curriculum Orientations

The constructivist theory asserts that the student enters the program with prior knowledge and experiences. The program integrates the constructivist philosophy with the five curriculum orientations:
· cognitive processes - problem solving, thinking skills, and learning how to learn 

· academic rationalism -  academic disciplines constitute the basis for curriculum

· personal relevance - enable students to find personal meaning in what they study

· social adaptations and reconstruction  - consistently evaluating all learners’ needs in relation to success 
· technology - use as a tool to facilitate the mastery of curriculum standards and alignment of goals.
Curriculum and its foundations are complex. Classroom teachers can become very frustrated by the changing demands of schools and society. Throughout the course of one’s teaching career, the five curriculum orientations / foundations of the curriculum may be competing for emphasis from year to year. The program reflects the implication of shifting paradigms in its philosophy and curricular design. Knowing that change is inevitable, the Post-Baccalaureate Teacher Licensure Program advocates that adult learners acquire knowledge and skills from each of the five foundations of curriculum orientation as opposed to any single curriculum design and delivery.

Alternative License 
LMU’s Post-Baccalaureate Teacher Licensure Program will not facilitate the paperwork or provide the coursework required for any Alternative Licensure. 

Post-Baccalaureate Program Curriculum

Candidates in the Post-Baccalaureate Program have earned a baccalaureate degree but did not complete a teacher preparation program. Candidates must be highly capable individuals and must demonstrate potential to become an effective teacher leader. The Post-Baccalaureate Program offers the candidate an opportunity to acquire teacher licensure through the completion of a minimum of eighteen (18) semester hours of specified professional core course work. Before admission to the Post-Baccalaureate program, an analysis of the candidates’ undergraduate program of study is conducted. This analysis is used to identify potential areas of weakness or missing knowledge and skills. The program requires candidates to address any deficiencies in their undergraduate education to ensure attainment of knowledge and skills required in general education, professional education and the academic major for their specific teaching field(s). Affirmation of the candidate’s content knowledge and skills will be monitored by the Praxis II content area test. 
All secondary candidates must meet the score requirements for Principles of Learning and Teaching (PLT) test and the Praxis specialty test(s) required for their specified discipline before being admitted to student teaching. 
All elementary candidates must meet the score requirements for Principles of Learning and Teaching (PLT), the Elementary Education Curriculum, Instruction, and Assessment, the Elementary Education Content Knowledge and the Reading Across the Curriculum exams before being admitted to the student teaching experience. 
Students not performing well in any phase of the Post-Bac program may be required to take additional content or professional coursework.
Professional Education Curriculum

The Post-Baccalaureate Professional Core Curriculum consists of eighteen (18) semester hours (this has been divided into three, six-hour courses). Before being admitted to student teaching, the candidate(s) must complete:

· EDUC 570 and EDUC 571
· pass all required Praxis exams
· complete all required deficiencies in undergraduate coursework 
Notes: 

(1)  LMU’s Post-Baccalaureate Teacher Licensure Program does not facilitate the

paperwork or the coursework required for students on Alternative Licensure. Acceptance of a teaching position supported by alternative licensure will require the student’s withdrawal from the Post-Baccalaureate Program at Lincoln Memorial.

(2)  Transfer credit for professional education modules will not be accepted into this

       program of study.
The following is a curricular description of the professional education modules. Additional information specific to each module may be found in the coursework syllabi. 
Module I: EDUC 570 - Introduction to Teaching and Learning (6 hrs)
This module provides an introduction to major concepts essential to becoming an effective teacher: curriculum, instruction, assessment, diversity, leadership and philosophy. Candidates become acquainted with these concepts through discussion of required readings and viewings and as they develop philosophy presentations and begin development of a unit of study. 

During Module I, the concept of Post-Baccalaureate Program Portfolio is introduced and discussed.
Course Content includes:   
A.   Concepts - constructivism, multiple intelligences theory, dimensions of learning,
philosophical foundations of education, Bloom’s Taxonomy, brain-based research and        emotional intelligence
B.   Self-Evaluation/Reflection – educational journal reviews, rubric development, 

       classroom observations, and video reviews                  
C.   Learning Environment, Classroom Management and Diversity
D.   Technology – College Live Text and Blackboard 
Elementary education candidates will also be required to pass the following undergraduate courses during this initial semester:

CDEV 450: Early childhood Development (3 hrs) an overview of early childhood education, including the study of the domains of cognitive, social/emotional, and physical development. It is also an orientation to planning and implementing early childhood/adolescent programs including issues, environments, curriculum, and instruction. Included are assessment methods used to evaluate student performance and achievement. 
EDUC 450:Teaching Math Concepts in Elementary/Middle School Curriculum. (3hrs) Current trends, techniques, methods, materials, and evaluation of elementary and middle school mathematics’ programs.  

Candidates must maintain a B or better in each of their required courses in order to progress to Module II.

Module II: EDUC 571:  Extending and Refining Knowledge of Teaching and Learning
 (6 hrs)    
Candidates extend and refine their knowledge, skills, and dispositions as they apply what they have learned to the development of an interdisciplinary unit of study. Candidates will  demonstrate their ability to teach, organize thoughts into a statement of philosophy, and observe other teachers for evidence of best practices.

Course Content includes:

A. Interdisciplinary Unit/Assessment

B. Models of Teaching (direct instruction, indirect instruction, concept attainment, 

     cooperative learning, inquiry, and problem based learning)

C. Reflective Teaching

D. Unit Development

E. Personal Teaching Philosophy

F. Technology – College Live Text and Blackboard    

Elementary education candidates will also be required to pass the following professional courses during this module:

EDUC 410: Instructional Reading, Diagnosis, and Correction (3 hrs)  Candidates learn about major approaches in teaching, reading (including phonics), and  language experience. Planning, instruction, materials, evaluation, and management are emphasized. Formal and informal classroom-based methods of assessment used to identify reading strengths and weaknesses.(Spring semester)
EDUC 430: Integrated language Arts in K-6 (3 hrs).  Candidates study the  integrative approach to teaching language arts in elementary and middle schools. Emphasis is placed on teaching strategies that develop knowledge and skill through the use of literature, including: speaking, handwriting, creative writing, listening, grammar, reading and spelling. (Spring semester)
EDUC 350: Integrated Science Methods (3hrs). Candidates develop science learning experiences that are based on state and national curriculum standards. These standards are designed to meet the needs of all students and are connected to real life and future careers. Candidates develop science lessons to be taught in K-6 schools as they continue to extend and refine their repertoire of instructional strategies. Candidates conduct research regarding persistent educational issues.   (Summer semester)
EDUC 355: Integrated Social Studies Methods (3hrs). Candidates develop Social Studies learning experiences that are based on state and national curriculum standards. These standards are designed to meet the needs of all students and are connected to real life and future careers. Candidates develop social studies lessons to be taught in K-6 schools and continue to extend and refine their repertoire of instructional strategies. Candidates conduct research regarding persistent educational issues.   (Summer semester)
Candidates must maintain a B or better in each of their required courses in order to progress to Module III. Candidates must complete all undergraduate discrepancy coursework as assigned on their Evaluated Transcript Analysis, and have passed all required Praxis exams. All placements in Module III must be approved by the Program Director.
All praxis exams must be passed not later than March 14 for student teaching in upcoming fall semester. 

*** Note: ALL content courses and ALL testing must be completed with passing grades before approval to enroll in EDUC 591: Student Teaching.
Module III: EDUC 591: Field Experience (6 hrs)
Candidates extend and refine their knowledge and skills as they apply what they have learned to the real world of teaching and learning. Candidates reflect on their actions and decisions, and modify planning to accommodate the learning of all students.

Course Content includes:

A. Field experience in a K-12 public school 
B. Successful completion of all requirements of the EDUC 591 seminar

C. Development and presentation of Professional Portfolio at Exit Interview

E. Application for Licensure

Notes:
 (1) A MAXIMUM of two academic years (6 semesters including summer programs) may  

 elapse between the completion of EDUC 571 and enrollment in EDUC 591. After that time period, the candidate may be required to complete additional academic coursework before being admitted to student teaching. Master’s level coursework may be taken during each semester in which enrollment in EDUC 591 is delayed.  
(2) Additional coursework deemed necessary for certification may be taken at LMU or
other accredited universities/colleges. On-line courses may be used to complete undergraduate requirements for licensure in specified secondary fields. The following requirements must be met:
· All coursework substitutions must be approved by the Program director before enrolling in coursework

· A maximum of three (3) on-line courses, not more than nine (9) credit hours, may be substituted for undergraduate coursework required for certification
· Transfer course work is not accepted for any of the eighteen (18) semester hours of Professional Core Curriculum or those undergraduate courses determined to be necessary for the candidates’ professional education block
Student Teaching

Module III provides the Post-Baccalaureate candidate with hands-on classroom teaching experience. Under the direct supervision of university faculty members and recommended K-12 classroom teachers and school administrators, the teacher candidate is given the opportunity to apply knowledge and information gained from the academic environment to operate in a “real-world” setting.  Module III also places student teacher candidates in the EDUC 591 Seminar, providing a forum for the discussion of common educational issues while contributing a support system that facilitates reflective learning. 
Post-Baccalaureate Program Outcomes  
Faculty members of the Post-Baccalaureate Program are responsible for the assessment of the candidate’s achievement of the stated program standards. This assessment is accomplished through the use of a variety of assignments. A course syllabus for each Module describes specific requirements and appropriate assessment. The culminating activity for the Post-Baccalaureate candidate is the exit interview during which the student presents a Program Portfolio demonstrating his or her abilities to apply content knowledge and pedagogical skills.
Effectiveness of the Post-Baccalaureate Program may also be assessed by

data received from external sources including, but not limited to: (1) K-12

school administrators and mentoring classroom teachers, (2) Collective summary of field supervisor’s observations and evaluations in K-12 classroom environments, (3) surveys of employers of program graduates, (4) candidates’ performance on required Praxis specialty test(s), (5) College Live Text reports, and (6) Tennessee Department of Teacher Education and Accreditation.

Post-Baccalaureate Program Admission and Completion

The Post-Baccalaureate Program faculty is committed to recruiting and preparing quality teachers. The admissions criteria summarized below are minimum standards for admission to the program. Because of the nature of the teacher licensure and potential Tennessee changes regarding licensure, the University reserves the right to make program changes at any time.

To be eligible to apply for a Tennessee teaching license, candidates must:

· demonstrate appropriate knowledge in content and pedagogy
· pass required Praxis tests
· complete a minimum of sixteen (16) weeks student teaching experience
· demonstrate professional teaching dispositions. 
Application and Admission Requirements:
The candidate must fulfill the following Post-Baccalaureate admission requirements to be eligible to enroll in Module I. The candidate must provide to the Post-Bac Program the following:

1. An application and $35 non-refundable fee for licensure analysis
2. Two official transcripts of all post-secondary transcripts 

· transcript(s) must verify an earned bachelor’s degree
· a cumulative GPA of 2.50 or higher 
· applicants with a GPA lower than 2.50 yet higher than 2.25 (minimum) may write a letter of request to meet the appeals board  

3. One copy of acceptable pre-admission test scores that support the candidate’s
    general knowledge and skill (one score from ACT, or SAT, or PPST, or
    GRE, or MAT). 
4. transcript analysis will be completed and applicant will be notified of 
acceptance/non-acceptance to the program 
· PB office will notify students of any coursework deficiencies

5. applicants must return
· the site reservation form
· the signed Evaluated Transcript Analysis

· a check for $100 to secure placement in the program

This signifies the candidate’s acceptance of program requirements and the agreement to complete specified course work.

6.  upon acceptance to the program the candidate must provide:

· three recommendation forms (form may be downloaded from the Post-bac department website
· Proof of negative results on TBI cogent background check (see the following instructions on TBI Cogent Background Check) 

The Director of the program will confirm receipt of the applicant’s requirements by establishing an academic file and will approve/disapprove the applicant for Module I. The applicant will be notified of acceptance/non-acceptance to the program and provided a list of admission and program of study requirements.

TBI  COGENT BACKGROUND CHECK:      
Go online to www.tennessee.cogentid.com .  Follow the online directions for registering.  Once registered, you will receive a registration confirmation number.  You will need to know the following information: 




LMU's ORI#: TNCC13002


Transaction Type:  DP


Electronic Submission


Applicant Pay

When completing on-line registration the following information is needed:

-    your place of employment should be listed as Lincoln Memorial University student

-    address of employment is 6965 Cumberland Gap Parkway, Harrogate, TN  37752

-    your social security number and drivers license number will be needed to complete the form

-    your date of employment will be listed as June 1, 2008

The total cost for the service is $48.00.  Applicants MUST pre-pay their fingerprint services at www.tnprints.com or by calling 1-800-964-7690.  You may also pay with a Money Order for $48.00, made payable to Cogent Systems, on site the day of your fingerprinting.  NO checks or cash will be taken.

The facility also provides a fingerprint verification receipt that may be purchased separately at a cost of $3.00. It is highly recommended that this receipt be purchased, just in case. This $3 fee may be paid in cash at the time of fingerprinting.

When online registration is complete and the confirmation number received (you will receive this immediately on your computer screen), you can go to one of the TBI / Cogent designated fingerprint service sites (see list below) to complete the fingerprint / background check. At the fingerprint service site, you must provide a valid State or Federal government issued photo identification such as a driver's license or passport.

Fingerprints will be forwarded electronically to the Tennessee Bureau of Investigation and all results of the fingerprint background check will be provided to the Agency (LMU).

COGENT FINGERPRINT / BACKGROUND CHECK SERVICE SITES
Claiborne County Sheriff's Office
 (Claiborne County)




415 Straight Creek Road, Suite 2


Tazewell, TN


423-626-2501 




      


(please call this office before your go to make sure someone is there to help you)


The UPS Store 5304   (Knox County)



6923 Maynardville Hwy


Knoxville, TN


Monday – Friday 9:00 a.m. – 6:00 p.m.; Saturday 11:00 a.m. – 2:00 p.m.

The UPS Store 4526   (Loudon County)


875 Hwy 321 N.


Lenoir City, TN


Monday – Friday 9:00 a.m. – 6:00 p.m.; Saturday 10:00 a.m. – 2:00 p.m.

5 Rivers Career Center   (Hamblen County)


6057 West Andrew Johnson Highway


Talbott, TN  

Thursday and Friday 10:00 a.m. – 3:00 p.m.


Education Counseling Work Experience In Lieu of Student Teaching

Those candidates holding a current and valid license in Education Counseling, and currently employed by a school district, may substitute verified school counseling experience for EDUC 591 (Student Teaching/Field Experience). All candidates choosing to substitute counseling experience for student teaching will be required to pass with a grade of “B” or higher, EDUC 602 (Classroom Behavior Management) and CI 501 (Principles of Curriculum Development) during the fall semester immediately following the completion of EDUC 571. Verification of work experience must be provided by the school district(s) and approved by the Dean of the School of Education. Verified work experience must be equivalent to, or more than, one full semester. Upon completion of all required program coursework and receipt of passing scores on all required Praxis exams, the candidate will request scheduling for program’s exit interview. This will be conducted by a named faculty committee. Application to the state for licensure will be made by the university upon completion of all state and program requirements and receipt of a passing score on the exit interview.
Post-Baccalaureate Program Policies and Procedures

The following Post-Baccalaureate policies and procedures have been designed to give guidance to candidates, faculty, and administration regarding questions or concerns about curriculum and university regulations.  If a candidate has a question or concern about program policies and procedures, the Program Director, Chairs of the Schools of Undergraduate and Graduate Education, and the Dean of the School Education will serve as a committee to protect the rights of the candidate for due process.

Post-Baccalaureate Program Policies:  

Each candidate is expected to:

1. 
support the mission of the Post-Baccalaureate Program and university while enrolled in the program;

2.
comply with application and admission requirements as outlined in the Post-Baccalaureate Candidate Handbook; 
3. 
complete registration for EDUC 570 and provide payment for tuition and fees, or make appropriate arrangements with the Finance Office;

4.
maintain enrollment throughout the program in either the Tennessee Education Association (TEA) or provide proof of liability coverage through personal insurance (use of personal insurance for coverage must be approved by the Dean of the College of Education) prior to visiting or participating in any K-12 school as a candidate representing Lincoln Memorial University;
5. 
pass and have filled in the Post-Bac office results of TBI Cogent Background Check;

6.
successfully complete all Module I program requirements as prerequisite to Module II;

7.
successfully complete all Module II program requirements and all required state tests not later than March 14, 2009, as a prerequisite to Module III. Official reports from ETS regarding passing praxis scores must be requested by the candidate and send directly to LMU;

8. 
successfully complete the interview process from EDUC 571 and be approved to enroll in EDUC 591;
9. 
submit a placement form for student teaching to the Program Director and have placement(s) approved by Program Director prior to registration for EDUC 591;
10. successfully complete full-time student teaching;
11. comply with National Education Code of Ethics endorsed by the Post-Baccalaureate Program (see appendix);

12.
appropriate ID badge should be worn at all times in any K-12 school;

13. 
professional dress is mandatory while in any K-12 school;

14.
demonstrate profession, ethical, and moral standards while in any K-12 school; 

15. 
demonstrate academic integrity at all times;
16. 
demonstrate professionalism by being prepared, on-time, and actively engaged in the learning;

17. 
behave in a professional level of maturity, present a pleasant and respectable attitude while working with others, and demonstrate a genuine desire for teaching and learning in both university coursework and field experience ;

18. 
follow all professional education prerequisites and requirements as outlined in Candidate Handbook; 
19.  candidate must earn a grade of “B” or better in all Post-Bac required coursework.


Students making unsatisfactory progress will be required to meet with the Post-Bac Director and named committee to discuss disciplinary action which may include a professional development plan or termination from the Post-Baccalaureate Program.  

20. 
complete exit interview documenting successful fulfillment of all requirements for student teaching as outlined in the student Teacher Handbook; 
21. Transfer course work is not accepted for any of the eighteen (18) semester hours of Professional Core Curriculum or those undergraduate courses determined to be necessary for the candidate’s professional education block;

22.
All Praxis exams must be completed no later than March 14 for those candidates wanting to student teach in the Fall, semester.  Candidates will not be considered for student teaching (EDUC 591) without verification of passing scores from ETS.
Post-Baccalaureate Student Teaching
Student teaching is a planned professional semester that requires the post-baccalaureate candidate to teach full-time in an approved K-12 public school for a minimum of one semester (approximately 16 weeks total). The candidate is required to have two different grade level placements during this semester (approximately eight weeks in each placement).  

Role And Responsibilities Of The Post-Baccalaureate Student Teacher Candidate

The role and responsibilities of the Post-Baccalaureate student teacher throughout their  student teaching experience is one of a learner. A student teacher should:

1. 
understand that she/he is a guest in the K-12 public school;

2. 
acquire a student handbook from the school administrator’s office;

3. 
become familiar with and abide by the K-12 school rules, regulations, and

expectations, including dress code and professional behavior 
4.  
adhere to the National Education Association’s Code of Ethics, 

5.
become familiar with the school, its community, faculty, organization, curriculum, and physical plant;

6. 
make her/his day at school the same (as a minimum)as that of the mentor teacher regarding and length of the school day, extra-curricular assignments, duties, etc.;

7. 
Ask Questions: know definitively what the expectations are of the mentor teacher, the field supervisor, and the seminar instructor; 

8. 
attend and participate in school functions such as faculty meetings, school board
meetings,

staff development, and parent conferences;

9. 
be punctual and dependable regarding all school related activities;

10.
notify, as far in advance as possible, the mentor teacher(s), university supervisor, and school office secretary or administrator, if she/he must be late or absent from student teaching;

11. 
inquire, as soon as possible, regarding a tardy or absence, about making up any missed time;
12. 
demonstrate effective pedagogical skills, as learned in class and on the job;

13. 
display competence in the content knowledge area, while exerting both an effort and a willingness to learn more from an experienced teacher;

14.        be action-oriented and creative; make teaching and learning come alive;

15. 
seek assistance from mentor teachers regarding appropriate curriculum and methodology for each student and accept the teachers’ decisions;

16. 
develop written instructional plans for all classes for which he or she is responsible, and have the plans approved and initialed by the mentor teacher at least two days prior to implementation;

17. 
accept the mentoring teacher’s advice and decisions regarding the content material to be taught;

18. 
endeavor to establish and maintain effective professional working relationships with the mentor teacher, administration, and the faculty and staff at the host school; 

19. 
accept mentor’s suggestions as constructive a critique and review and study intently any feedback from mentors regarding subjects such as planning, teaching, student assessment, classroom management, conferences and evaluations. Use this information to make necessary adjustments;

20. 
protect confidential information, such as student records, in a professional and responsible manner;

21. 
attend all student teacher seminars as scheduled by the Post-Baccalaureate Program

22. 
demonstrate professionalism and a positive attitude to all university and public school faculty and staff; and

23. 
diligently and continually strive to develop one’s self as a well-rounded teaching professional – thus promoting a positive image of the teaching profession.

Student Teaching Policies

Attendance: Student Teaching consists of a minimum of one semester (approximately 16 weeks) of observation and student teaching. The student teacher is expected to be in attendance every day throughout the entire period of student teaching, and to be there, as a minimum, the same school hours as his/her mentor teacher. If it is necessary to be late or absent from student teaching, the candidate must notify, as soon as possible, the mentor teacher, the university supervisor, and the school to which they are assigned. Absences of more than three consecutive days must be cleared through the Program Director.

Early dismissal from the student teaching day is not permitted except where necessary to attend a scheduled function that has been pre-approved by the LMU supervisor.  Student teaching is a planned professional semester that requires a student teacher to adhere to their mentor teacher’s schedule.

Vacations: Student teachers will follow the vacation schedules of school systems to which they are assigned rather than university vacation schedules. Post-Bac students are required to attend all seminars, even those that may be scheduled during the school systems scheduled vacation. 

Substitute Teaching: Student teachers must not serve as substitute teachers. In case of

an emergency, the school administrator should appoint a faculty member to monitor and

assist the student teacher until a substitute arrives. Student teachers must not receive payment for any school related activity. This is a regulation from the Tennessee State Board of Education.
Corporal Punishment: Student teachers may not administer corporal punishment to students. Student teachers may not use corporal punishment by arranging to have someone else administer it. Also, they may not serve as witness if school staff members administer corporal punishment.

Termination of Student Teaching: A student teacher whose progress is considered unsatisfactory by the LMU supervisor, the mentor teacher, and the Program Director may be administratively withdrawn from student teaching. Success must be attained during the first 8-week placement to advance to the second placement. The possibility of re-entry into student teaching will be decided on a case-by-case basis, and may include remediation of classes/coursework, a personal development plan, and other requirements as determined by the Post-bac administration and appropriate stakeholders.
Dress and Grooming: The attire and grooming of the student teacher while in the K- 12 public school should conform to the standards and expectations of the school for its faculty and of the teaching profession in general, e.g., blue jeans and t-shirts are NOT acceptable attire. Failure to conform to dress code standards will result in disciplinary action, and may jeopardize the successful completion of student teaching and teacher certification.
Transportation: It is the responsibility of the student teacher to arrange for transportation to and from the teaching site.

Professional Activities: The student teacher should attend, and participate when appropriate, in professional meetings. These include, but should not be limited to, staff development, faculty meetings, PTO meetings, parent conferences, departmental meetings, and other involvement at the invitation of the classroom teacher or school administrator.

Social Activities: It is expected that student teachers will lead normal lives, both professionally and socially. Student teachers should seek to broaden contacts with people in the community through social activities open to a teacher in the community. Use tact, discretion, and caution in social interactions with students. Under no conditions should a student teacher date or develop a non-professional relationship with a student. 
Visits from LMU Supervisor: The LMU field supervisor will visit the student teacher periodically during student teaching. Usually, a visit will be made early in the period before you assume complete teaching responsibility. Additional visits will be made when you are teaching full-time. A minimum of five field supervisor evaluations are required during the semester of student teaching. The total number of visits will depend on your progress. It is the student teacher’s responsibility to keep the field supervisor informed of her/his teaching schedule and changes made to that schedule.

Student Teaching Required Activities and Projects:   
The student teacher is expected to successfully complete and implement, where appropriate, all activities and projects as delineated in the EDUC 591 syllabus and the Student Teacher Handbook. These activities and projects are designed to provide maximum opportunities for candidates to learn the role and responsibilities considered necessary to become an effective teacher leader. Specifics for each of the requirements are delineated within the course syllabus and the Student Teacher Handbook. 

The Post-Baccalaureate Teacher Licensure Program reserves the right to make programmatic changes and to implement such changes as deemed necessary by the Tennessee Department of Education or Lincoln Memorial University. 
National Education Association Code of Ethics

of the Education Profession

Preamble

The educator, believing in the worth and dignity of each human being, recognizes

the supreme importance of the pursuit of truth, devotion to excellence, and the

nurture of the democratic principles. Essential to these goals is the protection of

freedom to learn and to teach and the guarantee of equal educational opportunity

for all. The educator accepts the responsibility to adhere to the highest ethical

standards.

The educator recognizes the magnitude of the responsibility inherent in the

teaching process. The desire for the respect and confidence of one's colleagues,

of students, of parents, and of the members of the community provides the

incentive to attain and maintain the highest possible degree of ethical conduct.

The Code of Ethics of the Education Profession indicates the aspiration of all

educators and provides standards by which to judge conduct.

The remedies specified by the NEA and/or its affiliates for the violation of any

provision of this Code shall be exclusive and no such provision shall be

enforceable in any form other than the one specifically designated by the NEA or

its affiliates.

PRINCIPLE I

Commitment to the Student

The educator strives to help each student realize his or her potential as a worthy

and effective member of society. The educator therefore works to stimulate the

spirit of inquiry, the acquisition of knowledge and understanding, and the

thoughtful formulation of worthy goals.

In fulfillment of the obligation to the student, the educator—

1. Shall not unreasonably restrain the student from independent action in the

pursuit of learning.

2. Shall not unreasonably deny the student's access to varying points of view.

3. Shall not deliberately suppress or distort subject matter relevant to the

student's progress.
4. Shall make reasonable effort to protect the student from conditions

harmful to learning or to health and safety.

5. Shall not intentionally expose the student to embarrassment or

disparagement.

6. Shall not on the basis of race, color, creed, sex, national origin, marital

status, political or religious beliefs, family, social or cultural background,

or sexual orientation, unfairly—

a. Exclude any student from participation in any program

b. Deny benefits to any student

c. Grant any advantage to any student
7. Shall not use professional relationships with students for private

advantage.

8. Shall not disclose information about students obtained in the course of

professional service unless disclosure serves a compelling professional

purpose or is required by law.

PRINCIPLE II

Commitment to the Profession

The education profession is vested by the public with a trust and responsibility

requiring the highest ideals of professional service.

In the belief that the quality of the services of the education profession directly

influences the nation and its citizens, the educator shall exert every effort to raise

professional standards, to promote a climate that encourages the exercise of

professional judgment, to achieve conditions that attract persons worthy of the

trust to careers in education, and to assist in preventing the practice of the

profession by unqualified persons.

In fulfillment of the obligation to the profession, the educator--

9. Shall not in an application for a professional position deliberately make a

false statement or fail to disclose a material fact related to competency and

qualifications.

10. Shall not misrepresent his/her professional qualifications.

11. Shall not assist any entry into the profession of a person known to be

unqualified in respect to character, education, or other relevant attribute.

12. Shall not knowingly make a false statement concerning the qualifications

of a candidate for a professional position.

13. Shall not assist a non-educator in the unauthorized practice of teaching.

14. Shall not disclose information about colleagues obtained in the course of

professional service unless disclosure serves a compelling professional

 or is required by law.

15. Shall not knowingly make false or malicious statements about a colleague.

16. Shall not accept any gratuity, gift, or favor that might impair or appear to

influence professional decisions or action.

· Adopted by the NEA 1975 Representative Assembly
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